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Mission Statement

GAHPERD, Inc. is a non-profit organization for professionals and students in related fields of
health, physical education, recreation and dance. GAHPERD, Inc. is dedicated to improving the
quality of life for all Georgians by supporting and promoting effective educational practices, qual-
ity curriculum, instruction and assessment in the areas of health, physical education, recreation,
dance and related fields.
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Share the Wealth Physical Education Conference
January 21-23, 2016 Jekyll Island, GA

We hope to see you at the annual Share the Wealth Physical Education
Conference in Jekyll Island, Georgia. Enjoy participating in the many health
and physical education, and physical activity sessions that can tremendously

impact your teaching. If you have any questions about the upcoming
convention, contact Georgia AHPERD Executive Director, Kim Thompson
(kthompson.gahperd@att.net)

The 2016 Conference will be held at the \ oK yL m SLA ND
Jekyll Island Convention Center GEORGIA




Georgia
proudly supports

# SHAPEAM

90:

MILLION &
STRONG 9
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What's Your Number? shct

For More Information, contact:

Paula Kun
Snr. Director of Marketing &
Communications

pkun@shapeamerica.org
703-476-3461




Apply Now for the
2016 SHAPE America JRFH/HFH Recognition Awards

Application deadline: December 15, 2015

Each year, SHAPE America recognizes up to two
Jump Rope For Heart coordinators and one Hoops

For Heart coordinator. These award \ b
winners exemplify leadership in the Jump Rope 2 Heart g
For Heart/Hoops For Heart programs at the state, il

district or national level. y

U
=

E
£

Winners are honored in front of their peers at an
awards ceremony held during the SHAPE Caoor>
America National Convention & Expo. This year's

convention will be in Minneapolis, April 5-9, 2016.

Eligibility and Award Criteria*
The recipient shall:

e be acurrent member of SHAPE America

e have a minimum of three years experience as a Jump Rope For Heart/Hoops For Heart event coordina-
tor

e maintain professional growth within their related field

e serve as a positive role model, epitomizing personal health and fitness, enjoyment of activity and
sportsmanship as well as sensitivity to the needs of all participants

e demonstrate a commitment to the Jump Rope For Heart and/or Hoops For Heart program by serving on
JRFH/HFH committees, as a demonstration team coach or as a state or district

coordinator, and/or by presenting JRFH/HFH workshops or programs

*Previous JRFH and HFH Recognition Award recipients and Joint Projects Committee members are not eligible to apply.

To apply, visit ShapeAmerica.org
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e American
Heart
Association.

life is why™

Do you have an interest in child health, nutrition and
exercise?
Do you have a passion for organizing community
wellness activities and events?

WE ARE LOOKING FOR PART-TIME
SEASONAL YOUTH MARKET COORDINATORS

(N YOUR AREA...

to help us reach as many children as possible with our
Heart-Healthy key messages!

STEP ): Go to www.heart.org and click on CAREERS n the top right corner. Then click on:

M Careers
e a

STEP 2: Scroll down to the bottom, choose your state and perform the search:

State/Province/Region

Select All Dezelect All

Florida

Georgia A
|Hawaii

Illinois o
{Indiana

l Perform Search i

N

STEP 3: Choose the appropriate Seasonal Youth Market Coordinator position for detailed information:
Tracking  Job Title
Code
4892-413
4891-415

Seasonal 1 outh \Iarket Coordinator-Miami_Flonida
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health. moves. minds.

life is why™

Jump Rope For Heart and Hoops For Heart
are national education and fundraising events sponsored by the American
Heart Association and the SHAPE America.

These events engage elementary and middle school students with jumping rope or playing basketball
while empowering them to improve their own health and help other kids with heart-health is-
sues. And both programs are great ways to satisfy the physical education standards as determined by
NASPE (National Association for Sport and Physical Education) and AAHE (American Association
for Health Education).

Jump Rope For Heart and Hoops For Heart
Help Students Grow!

e Kids learn the value of community service and become empowered to
contribute to their community's welfare.

e Children join together in helping other kids with special hearts.
Students learn how to develop heart-healthy habits while being physically active

e Participants learn jump rope and basketball skills they can use for the rest of their
lives.

e Students help your school earn gift certificates for free P.E. equipment!

How It Works....

Jump Rope For Heart or Hoops For Heart events are conducted in school by physical education in-
structors, coaches or teachers. They can be scheduled whenever it's most convenient-during physical

N education class, lunch or before or after school. Once you register, you'll receive an event kit with eve-

rything you need to conduct a successful Jump Rope For Heart or Hoops For Heart event:

1. Step-by-step instructions on scheduling, promoting and conducting the event.

2. Heart-healthy curriculum to support heart awareness with the event.

3. Tips for fund raising. Participants ask friends and family for donations. Our online tool makes raising money even easier!
4. Training and support from an experienced American Heart Association staff person or volunteer.

12



Jump Rope For Heart/Hoops For Heart Updates
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The American Heart Association has put together a collection |

of program ads that can be used for online or print mar- _' L, 4*{ : J i
keting. These are great resources for your website, news- 2= :
letter, convention programs and so much more. They come \ :z:tiﬁ mmmmm
in different dimensions, in color or black and white, and they ST =
promote one or both of the programs. &= ==

You'll find the new ads in Dropbox at JRFH HFH Ads. If you
have any questions about these resources or have trouble
accessing them, contact Meredith May at
mmay@shapeamerica.org.

Call for Articles for The Pulse

The Pulse is the only newsletter dedicated to the Jump Rope
For Heart and Hoops For Heart programs. It contains lesson
plans, best practices, survivor stories and school success sto-
ries, as well as tips and tactics for hosting successful JRFH and
HFH events.

You can help increase collaboration across the JRFH/HFH pro-
grams by sharing your tips, ideas, event recaps and other rel-
evant content in The Pulse. We are looking for teachers, prin-
cipals, coordinators, AHA staff and other individuals involved
in JRFH/HFH to submit articles. You can find contributor
guidelines on The Pulse website.

13



https://www.dropbox.com/sh/hr7i7dpckx7vz6b/AAB1hYlNhWlZLFtUaB83tP1Ea
mailto:mmay@shapeamerica.org
http://www.shapeamerica.org/jump/pulse/index.cfm

Apply Now for a JRFH/HFH Grant

Deadline: December 1, 2015

Are you a Jump Rope For Heart or Hoops For Heart coordinator
who would like to take your program to the next level? SHAPE
America is currently accepting applications for the 2016 JRFH/
HFH grant program.

About the Grant

Each year the National Joint Projects Office awards 10 grants to recognize Jump Rope For
Heart and Hoops For Heart Coordinators for their passion and contribution to the pro-
gram. The $2,500 grant supports professional development and provides funds to pur-
chase school equipment.

All 2016 grantees will receive:

e $1,300 professional development stipend to attend the 2016 SHAPE America National
Convention & Expo in Minneapolis, April 5-9. The stipend may be used toward conven-
tion registration, travel, lodging and/or per diem.

e One-year SHAPE America membership (if you are not a current SHAPE America mem-
ber) and one copy of the National Standards & Grade-Level Outcomes for K-12 Physical
Education.

e $1,200 US Games gift certificate redeemable for equipment to enhance your school's
physical education program. The gift voucher will be presented at the 2016 National
Convention & Expo in Minneapolis.

e Invitations to special events where you will meet physical education and JRFH/HFH lead-
ers from around the country.

e Opportunity to share what makes your program special by contributing to The Pulse, the
JFRH/HFH national newsletter.

Visit www.shapeamerica.org/jump/recognition to download the application.

The SHAPE America Jump Rope For Heart & Hoops For Heart grant is available only to individuals who have
completed a JFRH/HFH event in the prior school year. If you have questions about the application or grant
program, please contact Meredith May, joint projects manager, at mmay@shapeamerica.org.

e American
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Jump rope champion Rene Bibaud has won five world championships; toured the world as
a coach and featured performer for the renowned Cirque du Soleil; appeared on television,
in feature films, and on thousands of stages; provided color commentary for ESPN; and,
created her own business with a mission of youth motivation and fithess. Rene has assisted
and participated with GAHPERD on several occasions and is shown in the above photo-
graphs presenting a Jump Rope for Heart assembly at Carrollton Elementary School.




For FREE Membership

in SHAPE America

Ralkse 52,000 or more through your
Jump Rope For Heart or Hoops For Heart
event at your school and recelve a
one-year FREE JUMP membership

to SHAPE Americal

By Jolning SHAPE Amerlca, you become
connected o the benefits and tools to support
your profession. Empower yourself to SHAPE
health, habits, pollcy and programs all year!

Visit www shapeamenca.o/ump
to learmn more about our programs for
JRFH & HFH moondinators.

ONCE YOUR SCHOOL HAS RAISED $2,000 OR MORE:

w Simply complete the portion below.

Contact your State AHPERD
to keamn what specal member
‘ Fiuk 10 FOS-47E-2547 or drop It n the mall to: SHAPE Amefica, 1900 Assoclation Dr., benefits are available when your

Reston, VA 20191 o actvate your FREE SHAPE America JUMP membership. sehool halds an event

B Have your school prcipal sign it

hvwaith, mcvas, minds.
Job Title S
PR
I._tll H Arrans CityrstataiZip
THs I winr
B Phong Emall
iR - With your JUMP membership you get a Subscription to he online edifion of one of the magazines belowl
%ﬁ Pease select one of the following: [ | Strategies [ ] JOPERD
=
Ag prinoipal, | confirm that my sehool raised § In par Jump Rops For Meart or

Hoons For Haar svent In & ohiool Year i

T o J—

= Incormdete o s il ol e processed.
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THE WORLD’S MOST RESEARCHED AND FIELD-TESTED

PHYSICAL EDUCATION CURRICULUM

SPARK was designed to be more inclusive, active, and
enjoyable than traditional PE classes, and more than
20 years of research support the achievement of those
original goals. SPARK PE has earned accolades from
educators nationwide who appreciate its easy to learn,
easy to teach format.

Highlights include:

- Aligned to State and National Standards
- Complete “e-Manual” with digital files of all content
- Instructional videos of SPARK activities and dances
- Hundreds of skill and task cards in English & Spanish _ _

A v v S e “Georgia AHPERD is thrilled
» Academic integration tips and brain-based activities to partner with SPARK! It is
+ All content optimized for your iPad or mobile device T

that will assist in providing our
members with quality resources
and professional development.
These tools will benefit Georgia's
teachers by enhancing and
strengthening their Physical
Education instruction.™

1 Devore, President

for Health, Physical

tion, and Dance

Contact SPARK to learn more or purchase
Physical Edvcation curriculum, training, or equipment!

L\(www.sparkpe.org ] | 1800 SPARK PE | spark@sparkpe.org | ﬂ SPARKprograms | [[@J SPARK_Programs

‘ 11-13 PE Adiindd 1 1118113 2:37 PM

17



GET READY FOR THE NEW SCHOOL YEAR WITH SPARK PE

‘TFARK Plyroivad bdscntion (P wes dursapnd 10 boweoss ckesive, aribv, wo eneponia than truslftioeal L desses. Allgsed vty
Sl Vi, PO P b e e e Ve o iy e V. e e i B2 3, M Scleed @ i e

Digital Curriculum Sets Include:
- Access the complete “e-Manual” with hundreds of researdh-based activities
« Instructional videos of SPARK activities and dances
« Interactive alignment and assessment tools
» Hundreds of shill and task cards in English and Spanish
- Helpful tips from SPARK's Master Trainers
- SPARKFit - Fitness & nutrition focused lessons, circuit training videos, goal setting tools, and more!
« SPARKgy.m. - Academic integration activities - teaching Great Young Minds!
« SPARKdance - All of the SPARK PE K-12 and After School dance videos, music, and lessons in one place!
- Alldigital content has been optimized for use on a tablet or other mobile device soyou can access it anywhere!

Onler onkiaa st
waw Spar k Pe.org
mm: 1 800 SPARK P

pontact Iﬂlmﬂd sparkigsparkpe.org




1
Journal Submission: How do I submit an article to the GAHPERD Journal?

Publication Guidelines

The GAHPERD Journal is a peer-reviewed professional journal intended to meet the needs of health, physical educa-
tion, recreation, and dance professionals in Georgia. It is also intended to be a forum for the discussion of new ideas
and pertinent issues facing the profession. Before submitting a manuscript to 7he GA HPER D Journal, please be mind-
ful of the following:
e Manuscripts submitted to The GAHPERD Journal must not be submitted to other publications simultaneously.
e Manuscripts with practical implications for educators at all levels are given priority.
e Acceptance is based on originality of material, significance to the profession, validity, and adherence to the pre-

scribed submission requirements.

Manuscript Preparation

Manuscripts should be double-spaced, including all references and quotations, formatted for 8-1/2" x 11" pages, using

Times New Roman 12-point font. Manuscripts should be word processed in accordance with the following guidelines:

e Prepare the manuscript in Microsoft Word and submit it as an e-mail attachment.

Number all pages and lines throughout.

Submit all tables, photographs and figures as separate documents, not within the body of the manuscript.

Limit the manuscript to approximately 8 to 12 pages.

Include a cover page with the title of the manuscript, full name(s) of the author(s), academic degrees, positions, and

institutional affiliations. List the corresponding author's address, telephone number, and email address.

e The writing should be simple, straightforward with clear, concise, and logically presented concepts. Use examples,
capture the readers' interest, and stimulate the audience’s thinking.

e Keep paragraphs short.

e Have a colleague review the manuscript prior to submission.

e Review all references as the authors are responsible for accuracy. For reference style, follow the Publication Manu-
al of the American Psychological Association (APA-6" edition).

e Submit graphs, charts, and tables separately. Clearly label and title all illustrations according to APA guidelines.

e Photographs are encouraged. When submitting photographs, be sure they are digital and at least 300 DPI in a jpg
format.

Manuscript Submission

Send all manuscripts to Dr. Brent Heidorn at bheidorn@westga.edu. Manuscripts will be acknowledged by email when
received.
The Review Process

The Publications Editor will distribute all manuscripts to three members of the Editorial Board for peer-review.
Publication

Copyright: Accepted manuscripts become the property of the Georgia Association for Health, Physical Education, Rec-
reation and Dance. Upon request, authors receive permission to reprint their own articles. The GAHPERD Journal is
listed in the Physical Education Index.

Manuscript Tracking Policy

Manuscripts undergo a blind review using criteria of accuracy and applicability to the practical concerns of the target
audience. Authors will receive manuscript acceptance, revision or rejection letters via email in about six weeks. Au-
thors asked to revise their manuscripts will be informed how much time they have for resubmission, always given at
least two weeks. Upon acceptance, the Publications Editor will send a formal acceptance email to all corresponding
authors whose manuscripts have been accepted for publication. The Publications Editor will select publication dates for
all manuscripts based on an established editorial calendar. Authors will be notified in advance, and edited manuscripts
will be submitted to authors for comments prior to publication.

L]
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Georgia AHPERD Welcomes Its New President,
Bridgette Stewart

Biography

Bridgette Stewart joined the Department of Leadership & Instruction at the Universi-
ty of West Georgia in the fall of 2003. Ms. Stewart is an active member of Shape
America, the Southern District of Shape America and the Georgia Association for
Health, Physical Education, Recreation and Dance (GAHPERD). She is an active
member of the board of directors for GAHPERD and now serves as the President.
She also serves as the chair of the community health council as part of the health divi-
sion of Southern District Shape America.

Ms. Stewart is currently certified as an ACE national health coach, a BLS Instructor
through the American Heart Association, a Certified Wellness Practitioner and a
Worksite Wellness Specialist through the National Wellness Institute, a Fitness Nutri-
tion Specialist through the American Council on Exercise. She is also trained as a
lifestyle coach for the CDC's National Diabetes Prevention Program. Most recently,
she completed the Kids N Fitness Train the Trainer Program. She is in the process of
preparing for the ACSM Physical Activity in Public Health Specialist exams.

She is the faculty adviser for Shape Her, a newly formed student organization that fo-
cuses on the health and well-being of UWG's female student body.

In her spare time, Ms. Stewart enjoys golfing, fitness walk-
ing, kayaking, and spending time with family and friends
(and her puppy Duncan).

Education/Degrees

o A.A., Psychology, Georgia Highlands College, 1996
o B.S., Sports Medicine, Berry College, 1998

« M.S., Physical Education, University of West Georgia,
2003

Contact Bridgette at bstewart@westga.edu for more infor-
mation about the Georgia Association for Health, Physical
Education, Recreation and Dance.

20



Tips from the Health Division
Teacher Tips for Staying Healthy and Happy

Content on this page taken directly from http://www.scholastic.com/
teachers/top-teaching/2015/02/teacher-tips-staying-healthy-and-happy

"1 Here are tips that are really easy to implement, some which can be done
on a daily basis.

« Stay home if you're sick. Many teachers feel bad about leaving their
class with a sub, especially if they haven’t
planned ahead. But coming to school sick is
unfair to your students and burns you out.
Stay home when you don’t feel well.

« Drink lots of water. It helps lower stress and keeps your brain
running efficiently.

o Add more color to your diet. A variety of colorful fruits and -
vegetables gives you a variety of nutrients, a perfect recipe for feeling better physically and
mentally.

« Get exercise every day. Raising your heart rate burns off stress, and
doing it in the evenings will help you fall asleep sooner—and stay
asleep.

« Play music in the classroom. Quiet music with no words can be
soothing—for everyone—during independent work time. Playing mu-
sic before or after school can help you feel
happy in your classroom. \

« Bring something to the classroom that you love, such as a _
family photo, a colorful cactus, a funny comic, or a Lego VW bus.
Each time you see it you’ll remember what’s fun and inspiring to
you.

Special thanks to Doris Morris, VP-Health,
for submitting the content on this page
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Thoughts from the Physical Education Division

Content on this page taken directly from http://www.pecentral.org/
climate/teachingtips.html

Dress professionally. T-shirts only on days that all teachers can wear them.
Have classroom rules and consequences clearly posted in all places you teach.
Be consistent in applying the consequences and in dealing with students.

Greet students at the gym or locker room entrance.

Have students practice and perfect the protocols and procedures you set for such manage-
ment tasks as entering and leaving the classroom, lining up putting away and getting out
equipment, getting drinks, using the bathroom, forming teams or groups and what to do on
the stop and start signal.

Look students in the eye when speaking to them.

Get to know students names as soon as possible. After learning names use them often when
giving praise, feedback or to get their attention.

When instructing keep your “Back to the wall” as much as possible.

When helping individual students position yourself so you have the whole class in front of
you.

Keep your eyes up and look across the whole gym so you can monitor all students, not only
those immediately in front of you. Think of it as a good defensive driver of a car. You don’t
look at the hood of your car...you look at the car that is in front of you so you can anticipate
and avoid potential problems.

Give feedback across the gym now and then. For example, using a projected voice, comment
on student work in areas of the gym that are not directly in front of you.

When students are not behaving...determine if the task is too easy or too hard for them. If
the task appears to be too easy, make the task harder (smaller ball, smaller target, longer dis-
tance or try the task while moving). If the task appears to hard, make it easier (larger ball,
softer ball, closer distance, larger target).

Special thanks to Babs Greene, VP-Physical
Education, for submitting the content on this page

22




High School Athletic Participation and its Relationship to Gender and Socio-Economic Status (SES)
Dr. Kenneth Teed, University of West Georgia
Dr. Scott Johnson, APSU

Abstract

The purpose of this study was to evaluate the gender, so-
cial class and athletic secondary school performance in approxi-
mately 25,000 secondary school students from the National Longi-
tudinal Education Study (NELS). This study was delimited to stu-
dents who participated in intramurals and/or interscholastic athletic
activities during the 10™- and/or 12" grades. Specific research
hypothesis examined gender, athletic participation and socioeco-
nomic status (SES). Results indicated males participated at a higher
rate than females. SES scores are not related to gender; they do
appear to be related to the racial make-up of the athletes. Further
research is needed to further evaluate the changing shift of popula-
tions and the subsequent effects they have on who participates in
sport. Further research should determine key performance metrics
that intersect with SES and Gender.

Gender and Sport

Prior to the passage of Title IX (1972), opportunities for
women to participate in sporting activities were minimal. Coakley
(2004) indicated Title IX was significant in increasing opportunities
for women to participate in athletics. Hanson and Kraus (1999)
explained the number of female participants in high school athletics
increased from approximately 250,000 in 1970-71 to 2.36 million
in 1996-97. NFHS (n.d.) revealed an all-time record for girls’ par-
ticipation was established in athletics (2,953,355) during the 2005-
06 academic year. Despite, achieving an all-time record for girls’
athletic participation, males still dominate sport participation
(4,206,549) in the United States’ secondary school system (NFHS,
n.d.).

Coakley (2004) indicated five factors have led to increased
participation for girls and women. These factors are: 1) new oppor-
tunities; 2) government equal rights legislation; 3) global women’s
rights movement; 4) health and fitness movement; and 5) increase
media coverage of women in sports (Coakley, 2004). Melnick,
Vanfossen, and Sabo (1988) indicated sport participation for girls
was positively associated with involvement in extracurricular activ-
ities, educational aspirations, and perceived popularity. Hanson and
Krauss (1998, 1999) determined athletic participation is related to
higher achievement in science for high school girls.

As previously mentioned, Title IX has provided millions

of girls and women with opportunities to participate in a variety of

sports. These athletic activities have allowed females to develop
their intellectual and physical abilities in these sporting environ-
ments. Thus, women sport organizations (e.g., Women’s Sport
Foundation) have been created in order to lobby for the promotion
of female athletic participation and physical activity throughout the
world. In addition, media coverage has allowed young girls to real-
ize the accomplishments of women athletes via numerous media
outlets (e.g., television, newspaper, Internet). Hence, young girls
are becoming increasingly interested in athletic participation.
Young females are beginning to realize sports may provide an ave-
nue toward developing physical strength and competence.
Unfortunately, Coakley (2004) reiterated these increases in
female athletic participation have not been easily accomplished.
Due to several reasons, Coakley (2004) explained these increases in
girls” and women’s athletic participation rates may not continue.
For example, financial resources may not be available in order to
create new athletic opportunities for females. In addition, “women
are not visible leaders in sport programs” (Coakley, 2004, p. 247).
Therefore, gender equity in sports could potentially be limited due
to the gender of decision makers within the sports industry.
However, another debate has evolved due to the elimina-
tion of Men’s intercollegiate athletic programs. Sports such as
gymnastics, swimming, baseball, and wrestling have been dissolved
at numerous colleges and universities in the United States. Surpris-
ingly, many of the athletic directors making these decisions, to
eliminate men’s athletic programs, are male. Some coaches and
administrators are blaming compliance with Title IX as the ultimate
reason for the disbandment of these male athletic programs. In oth-
er words, athletic departments must comply with Title IX so athlet-
ic directors are utilizing athletic budgets in order to fund women
sports. Therefore, male athletic teams have been cut in order to pro-
vide funding so women can participate in intercollegiate athletics.
However, Title IX does not actually state compliance with this law
should be achieved by eliminating men’s athletic teams. Despite
this continuing debate, it is evident women’s athletics have not yet
accomplished gender equity in athletic participation rates and op-
portunities for sport participation.
Overview of the National Education Longitudinal Study (NELS:88)
NELS:88 is an extensive nationally-representative longitu-

dinal research study that measured approximately 25,000 eighth
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grade students, parents, teachers, and their school principals. These
people were measured in 10™ grade, 12 grade, 2 years post sec-
ondary and four post secondary.

Researchers and educators believe NELS:88 has the poten-
tial to provide critical information for the development and investi-
gation of federal educational policy. Hence, numerous research
investigations have examined information collected during the
aforementioned NELS:88 data collections. Interestingly, research-
ers have examined the relationship between sport participation and
a variety of issues, such as academic achievement (Eitle & Eitle,
2002; Broh, 2002, Hanson & Kraus, 1998; Lisella & Serwatka,
1996); drug use (Dawkins, Williams, & Guilbault, 2006; Hoffman,
20006); school and race relations and race patterns (Goldsmith,
2003).

NELS:88 and Extracurricular Participation

As previously mentioned, researchers have analyzed NELS:88 in
order to determine the impact of extracurricular participation on a
variety of issues. The following research investigations are dis-
cussed in order to describe how NELS:88 data has been examined.
It is important to note, “extracurricular participation” has been de-
fined in numerous ways by the respective investigators for these
investigations. For example, extracurricular participation may only
include athletic activities (Goldsmith, 2003; Eitle & Eitle, 2002) or
additional extracurricular activities, such as fine arts, student coun-
cil, and/or cheerleading (Hanson 2005; Broh 2002; McNeal, 1998).
In addition, some investigations have investigated only “in-school”
sport activities (Dawkins, Williams, and Guilbault, 2006; Eitle and
Eitle) or both “in-school” and “out-of-school” sport activities
(Hanson, 2005).

Fejgin (1994) examined the First Follow-Up (1990) and
determined sport participation is unequally distributed across gen-
der and socio-economic groups. Specifically, male students from
higher socio-economic levels, students attending private and small-
er schools, and those students who have previous athletic experi-
ence as a member of an interscholastic or private sport team are
more likely to participate in high school athletics. According to
Fejgin, it is logical to assume participation in any extracurricular
activity has some effects on an individual’s behavior. Fejgin be-
lieved repetitive experiences associated with athletics may poten-
tially produce a variety of character-building qualities (e.g., respon-
sibility, discipline). In addition, Feign (1994) stated sport culture
within a school undoubtedly affects student participation.

Through analyses of NELS:88 Base Year data (1988),
Lisella and Serwatka (1996) determined eighth grade minority

males participated more often than white males in athletic activities.
Unfortunately, cause and effect relationships could not be deter-
mined. Interestingly, Lisella and Serwatka indicated higher levels
of extracurricular participation do not necessarily produce higher
levels of academic achievement.

Gerber (1996) also analyzed NELS:88 Base Year data
(1988) in order to examine the relationship between participation in
extracurricular activities and academic achievement. Participants
were both White and African American eighth grade students from
public schools. Results revealed an increased level of extracurricu-
lar activity participation is positively related to achievement for
both Whites and African Americans. Furthermore, participation in
school-related activities was more strongly associated with achieve-
ment than participation in outside of school activities for both racial
groups. In conclusion, there is a positive association among the
participation in extracurricular activities and academic achievement
of eighth grade students (Gerber).

Fan and Chen (1999) utilized the first three waves of NELS:88 and
investigated achievement differences among rural, suburban, and
urban school students. Participants were compared on eighth, tenth,
and twelfth grade achievement test scores for reading, math, sci-
ence, and social studies. Comparison analyses were conducted sep-
arately for four major ethnic groups (i.e., Asian/Pacific Islanders,
Hispanic, Caucasian, and African American), for public and private
school students, and four geographical regions of the United States
(i.e., Northeast, Midwest, South, and West). After controlling for
socio-economic status, Fan and Chen revealed students from rural
schools performed as well as students from the suburban and urban
school districts on all four achievement areas. An interesting fact to
note is the majority of Caucasian students resided in suburban or
rural areas, while the majority of African American and Hispanic
students lived in urban areas.

McNeal (1998) analyzed Base Year (1988) and First Fol-
low-Up in order to assess various participation rates across a variety
of extracurricular activities (e.g., athletics, cheerleading, fine arts).
McNeal reported individuals with higher socio-economic status
and/or higher academic ability are more likely to engage in extra-
curricular participation during high school. In addition, racial and
ethic minorities have “greater likelihoods™ of extracurricular partic-
ipation in comparison to White students. However, girls do not par-
ticipate in athletics at the same or equal rate as boys. McNeal ex-
plained school administrators, parents, and students should work
together in order to develop additional avenues for accessing extra-

curricular activities.
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Hanson and Krauss (1999) utilized NELS’ data from the
first three data collections (i.e., Base Year through 2" Follow-Up)
in order to examine the association between athletic participation
and academic success in science for high school females. Results
indicated positive relationships exist between sport participation
and academic performance in science. Specifically, these positive
relationships exist for subgroups which include white, Hispanic,
upper-SES, and lower-SES.

Eitle and Eitle (2002) examined Base Year (1988) and
First Follow-Up data to determine the impact of differences in fam-
ily characteristics, family structure, educational resources, and cul-
tural capital among male student athletes. Interestingly, results re-
vealed participating in football or basketball led to decreased stand-
ardized achievement scores for both black and white participants.
Eitle and Eitle emphasized cultural disadvantage may potentially
direct individuals’ interest to and dependence on particular sport
participation. Hence, this dependence may lead to individuals’ de-
creased academic performance.

Broh (2002) used the First- and Second- Follow-Up (1990
& 1992) data, respectively, to analyze the effect of extracurricular
participation on academic achievement. Results indicated participa-
tion in interscholastic sports boosts students’ achievement in the
classroom and on standardized math tests. Surprisingly, intramural
sport participants decrease participants’ academic performance in
relation to individuals who did not participate. Additionally, intra-
mural sport participants did not gain any of the developmental or
social capital benefits which interscholastic participants experi-
enced (e.g., higher self esteem, positive relationships with parents
and teachers). Broh concluded extracurricular activities should in-
clude structure, adult supervision, and parental involvement in or-
der to promote participants’ development and social capital.

Zaff, Moore, Papillo, and Williams (2003) examined each
Follow-Up data collection (i.e., First — Fourth) in order to deter-
mine if consistent extracurricular activity participation during 8" —
12" grades led to positive outcomes 2 years after the 12" grade.
Positive outcomes included academic achievement (i.e., attended
some college), voting behavior, and volunteering. After controlling
for numerous variables (e.g., SES, gender, ethnicity), results deter-
mined consistent extracurricular activity involvement from 8" —
12™ grade predicts college attendance, voting, and volunteering
behaviors during young adulthood. Thus, Zaff et al. stated
“engaging students in extracurricular activities may benefit both the
adolescent and the community” (p. 623).

Marsh and Kleitman (2003) used four waves of NELS:88

data (i.e., Base Year (1990) through Third Follow-Up (1994)) in
order to investigate the effect of sport participation on Grade 12 and
postsecondary outcomes (e.g., grades educational aspirations, locus
of control). Marsh and Kleitman determined positive effects were
evident for academic and non-academic outcomes. These positive
effects were generalized across various levels of athletic participa-
tion and across a variety of subgroups (e.g., SES, gender, and eth-
nicity).

Yin and Moore (2004) employed data from Base Year
(1988), First- and Second Follow-Up (1990 & 1992) to examine
potential relationships between interscholastic sports participation
on locus of control, self concept, cognitive tests performance, and
dropout rates. Results determined sport participants had higher self
concept and locus of control was during 8" and 10™ grades. How-
ever, these significant differences were not evident during the 12"
grade. In addition, student athletes and non student athletes did not
differ significantly on locus of control, self concept, and cognitive
test scores (reading and math) during the 12" grade. Interestingly,
both boys and girls participating in sports had lower rates of drop-
ping out of school.

Based on the previous literature, the purpose of the present
investigation is to extend the research of extracurricular activity
participation in the U.S. secondary school systems. The present
study examined a number of hypotheses. These being:

Hypotheses

1. It is hypothesized that those students (male and female) that
participate in extracurricular sport will not be equally
distributed.

2. It is hypothesized that females will be under represented in
their participation of extracurricular sport. It suspected
that female participants will present a unique pattern of
participation.

3. It is hypothesized that individuals from a higher socio-
economic status background will participate in greater
numbers than those with lower socio-economic scores.

Methods
NELS Data Set

The National Educational Longitudinal Study (NELS) is a
data set of approximately 25,000 8™ grade students who represent a
population of 3.1 million middle school students across the United
States. These students were measured at four distinct follow-up

periods. These were; (a) grade 10 (2 years), (b) grade 12 (four
years), (c) 2 years post secondary school (6 years) and finally
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at 12 years after the first data measurement period. Data were col-
lected from the students, their teachers, parents and school adminis-
trators.

The NELS study was designed and implemented by The
National Center for Education Statistics (NCES) to provide trend
data that could be used to better understand the transitions (National
Center for Education Statistics, n.d.) that were central to the stu-
dent’s experiences as they progressed from 8" grade through post
secondary education and on to the workforce
Sample Delimitations:

This sample was delimited from the 25,000 students to
those individuals who participated in secondary school athletics
during NELS:88 First- and/or Second- Follow-Up data collection
phases. In other words, these students participated in secondary
school athletics during the 10" and/or 12 grade. This study was
delimited to the secondary school athletic participation experience.
Participants included nine thousand seven hundred and eighty (N =
9,780) high school students.

Purpose of the current study:

This study purported to analyze the relationship of second-
ary school athletic participation with a number of independent vari-
ables such as gender and SES. In addition to evaluating a number
of key research hypotheses it was important to identify trends and
significant relationships that may allow one to better understand
those who participate in secondary school athletics.

Statistical Analysis:

Inferential and descriptive statistics were utilized to an-
swer the research hypotheses of this study. Specific analysis high-
lighted the use of non-parametric analysis (statistics) to model the
data in an effort to elucidate the trends in athletic participation. Spe-
cific probability sampling was undertaken and statistical weights
were applied to the data to ensure that a number of variables were
controlled for in this study. Particular attention to the 1* and 2™
follow-up statistical weight was central to this study to ensure that
weighting by race, gender and SES were appropriately performed.
The Department of Education NCES was consulted as to the appro-
priate weights and methodology that was undertaken to ensure the
best possible methodology.

Key Variables:
Athletic Participation:

Athletic participation as mentioned previously, was report-
ed as those students that participated in 10™ grade, 12" grade, or
both were used for data analysis. A number of recoding and data

point identification procedures were undertaken. Due to the length

and complexity involved, the recode statements are not produced
here but may be provided upon contact with the senior author.
SES (Socio-Economic Status):

The SES variable was calculated from five discrete items.
These data were equally weighted to create a summary composite
variable. Information concerning the father’s educational attain-
ment, mother’s educational attainment, father’s occupation, moth-
er’s occupation, and family income was used. This data set used
the NCES quartiles (four categories) as the base unit for data analy-
sis.

Gender:

Gender is a very straight forward data point.
Sample Weights.:

The NELS data set was produced and maintained under
contract by the National Center for Education Statistics. The sample
of 25,000 8" grade students was a probability sample and weights
for each year of data collection were constructed. Panel weights
were also developed for use when statistical comparisons were to
be undertaken across different times or measurement periods
(years).

Results
Athletic Participation

Figure 1 displays the athletic participation levels of high
school students during 10™ - and 12" - grade. Sixty-seven percent
(i.e., 67%) of 10" grade students, within their cohort, indicated par-
ticipating in “interscholastic only” activities. From 10" - to 12 -
grade, there appeared to be a slight decrease in the overall second-
ary school athletic participation rates. Although this slight decrease
was evident, a marked shift in the level (i.e., type) of athletic partic-
ipation occurred. Specifically, an increase in “interscholastic and
intramural” activities in the 12" grade (37.7%) in comparison to
10™ grade (9.7%) was found. This increase in athletic participation
level appears to be a reason for the marked decrease in
“interscholastic only” participation from 10" — to 12" — grade (67%
vs. 23.4%). Overall, the entire population of the 10™ grade reported
a population estimate of 1.49 million people who participated in
some form of extracurricular sport participation while in the 12"
grade athletic participation percentage was 1.46 million students
(see Figure 1).

Gender

As previously mentioned, a higher number of males participated in
high school athletics in comparison to females during the 10" and

12" grade, respectively. This finding was consistent across all eth-

nic groups. (see Tables 1 and 2).
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Figure 1: Athletic Participation Levels of High School Students during the 10" and 12" grades.

Table 1

Population Estimates of 10" graders by Race and Gender

Gender
Race Male Female
Asian, Pacific Islander
Population Estimate 38195 28277
Population Estimate % 60.2 398
Hispanic
Population Estimate 77809 45701
Population Estimate % 63.0 aTo
Black, Not Hispanic
Population Estimate 115468 68455
FPopulation Estimate % 628 372
White, Not Hispanic
Population Estimate 655758 442378
Population Estimate % 587 40.3
American Indian
Population Estimate 8093 7294
Population Estimate % h26 47 4

(10" grade) (x* = 1386.957), df = 4, p=_0001

Table 2

Population Estimates of 12" graders by Race and Gender

Gender
Race Male Female
Asian, Pacific Islander
Population Estimate 38690 24250
Population Estimate % 615 385
Hispanic
Population Estimate 76949 44302
Population Estimate % G35 365
Black, Mot Hispanic
Population Estimate 114378 67056
Population Estimate % 63.0 aro
White, Mot Hispanic
Population Estimate 641409 433541
Population Estimate % 597 403
American Indian
Population Estimate 7353 TO60
Population Estimate % 51.0 430

(12" grade) (x2 = 1805.675), df = 4, p=.0001

Gender and Athletic Participation

During the 10" grade, a significantly higher percentage of
both males and females participated in “interscholastic only” activi-
ties. During the 12" grade, males participated in a higher percent-
age of “interscholastic and intramural” activities in comparison to
10™ grade “interscholastic and intramural” participation levels. In
addition, males “no participation” rates increased in comparison to
10™ grade “no participation” rates. During 12" grade, females par-
ticipated in “interscholastic and intramural” activities at a slightly
higher rate than “interscholastic only” activities. However, an in-
crease in “no participation” was evident for females during 12
grade.

Table 3 and Table 4 described the gender and athletic par-
ticipation level of high school students who participated in athletics
during the 10" - and 12™ — grade.

Table 3

Population Estimates of 10" graders by Gender and Farticipation Level

Paricipation Level

Gender None Intramural  Interscholastic  Interscholastic
& Intramural

Male

Population Estimate 107369 83473 616724 92311

Population Estimate % 19 9.3 68.5 10.3

Female

Population Estimate 76464 81210 382578 52215

Population Estimate % 1248 137 64 6 88

(10" grade) (x2 = 8238.986), df = 3, p=.0001

Table 4

Population Estimates of 12" graders by Gender and Participation Leve!

Participation Level

Gender None Intramural  Interscholastic  Interscholastic
& Intramural

Male

Population Estimate 238071 60843 215759 366580

Population Estimate % 270 6.9 245 416

Female

Population Estimate 227859 41558 125330 184029

Population Estimate % 394 7.2 217 38

(12" grade) (x* = 26841.069). df = 3, p=.0001

Socio-Economic Status (SES)

During the 10" grade, 32 percent of all students who par-
ticipated in high school athletics reported being a member of the
highest SES quartile (i.e., Quartile 4). Individuals from the lowest

SES quartile (i.e., Quartile 1) experienced the lowest percentage
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Socio-Economic Status (SES and Athletic Participation Level
Table 5 and Table 6 illustrated the relationship of SES and
secondary students who participated in athletics during the 10" -
and 12" - grade. Results revealed, within each SES quartile (highest
to lowest), a higher number of high school students participated in
“interscholastic only” athletic activities during the 10" grade. Dur-
ing the 12™ grade, a consistent shift among students participating in
“interscholastic sports only” occurred for individuals within all SES
Quartiles. This shift consisted of some individuals increasing their
participation rates and other students decreasing their athletic par-
ticipation. Specifically, some individuals participated at a higher
rate in “interscholastic and intramural” athletic activities. However,
higher rates of “no participation” were also reported for individuals
within these SES quartiles. A majority of students in the highest
SES quartile continued to participate in either “interscholastic only”
or “interscholastic and intramural” athletic activities during the 12

grade.
Table 5

Population Estimates of 10¢" graders by Socio-Economic Status Quartile and
Farticipation Level

Participation Lewvel

Socio-Economic None Intramural  Interschelastic  Interscholastic
Status Quartile & Intramural
Quartile 1

Population Estimate 29819 36213 145011 19614
Population Estimate % 129 157 629 85
Quartile 2

Population Estimate 41068 43640 240194 33000
Population Estimate % 115 122 67.1 9.2
Quartile 3

Population Estimate 44878 38143 261134 38168
Population Estimate % 17 100 683 10.0
Quartile 4

Population Estimate 44929 42787 339508 51698
Population Estimate % 9.4 89 709 10.8

(10" grade) (x* = 84103.383), df= 12, p=<.0001
Table 6

Population Estimates of 12 graders by Socio-Economic Status Quartile and
Farticipation Level

Participation Level

Socio-Economic None Intramural  Interscholastic  Interscholastic
Status Quartile & Intramural
Quartile 1

Populafion Estimate 78893 13361 39323 95902
Population Estimate % 347 59 173 422
Quartile 2

Populafion Estimate 120435 28099 73392 128050
Population Estimate % 344 8.0 21.0 36.6
Quiartile 3

Population Estimate 126589 26616 87839 154119
Population Estimate % 320 6.7 222 380
Quartile 4

Population Estimate 135633 32996 138705 168430
Population Estimate % 284 6.9 29.3 353

(12" grade) (x* = 19930.991), df = 12, p=.0001

Gender and Academic Performance

In a standardized test of composite math and reading
(academic performance) Females scored slightly higher than Males
in both the 10™ grade (Mean: 52.84 vs. 51.21) and the 12" grade
(Mean: 62.16 vs. 60.82). Figure 2 displays the 12™ grade academic
performance for the Gender and Racial groups. While Asians re-
tained the highest academic performance for both Male and Female
students, only American Indians and Alaskan Males had higher
scores than their counterpart Female students. At least for extracur-
ricular sport, Females tend to retain higher academic scores perhaps
highlighting a positive feature of sport performance for Female

sport participation.

12th Grade Math/Reading Composite Score

66
@ 62 1 OMale
g 58 1
o mFemale
54
50 T T T
. ) >
& & & & &
¥ 2R ) &
3 ¥ &
& W
&
¥
Ethnicity

Figure 2: 12" grade Math/Reading Composite Score.

Table 7

Population Estimates of 12" graders Academic Performance
(Math/Reading) by Race and Gender

Gender
Race Male Female
Asian, Pacific Islander
FPopulation Estimate 38690 24210
Fopulation Mean Score 63.2 64.1
Hispanic
Population Estimate 76815 44302
Population Mean Score b74 h85
Black, Not Hispanic
Population Estimate 114378 68455
Population Mean Score h8T7 581
White, Not Hispanic
Population Estimate 641016 433093
Population Mean Score 61.6 63.2
American Indian
Fopulation Estimate 7353 7060
Fopulation Mean Score h5 5 540

(12" grade Males) (M= 575191.864; F = 1263.451), d f= 4, p<.0001

(12" grade Females) (M = 671292.015; F = 1594.935), df = 4, p=.0001
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Discussion

“If there is a universal popular religion in America it is to
be found within the institution of sport” exclaimed noted sociolo-
gist, Harry Edwards (1973, p. 90). Edwards (1973) explained sport
is a social institution which primarily focuses on developing and
sustaining values that regulate behavior and goal attainment while
creating solutions to our problems. Thus, sport is a combination of
complex and varied activities, values, positions, and role relation-
ships (Edwards, 2000a, 2000b, 1980, 1973). While it has often been
stated that sport is a microcosm of society, it is important to investi-
gate the demography of mainstay institutions such as education and
their relationship to sport. This investigation sought to answer some
of these important questions as the present study was undertaken to
examine Secondary School Athletic Participation.

Utilizing the National Educational Longitudinal Study data
set, the present investigation examined the overall make-up of indi-
viduals participating in athletic activities during the 10"- and 12"
grade. A primary interest concerning this investigation was to iden-
tify trends and significant relationships that may better describe
those who participate in secondary school athletics. Based on the
aforementioned results, it appears some key characteristics pertain-
ing to athletic participation are race, gender, socio-economic status
(SES), and academic performance.

In particular, SES may be a potential influencing factor in
the athletic participation rates among Hispanics and African Ameri-
cans. Results indicated a majority of Hispanics and African Ameri-
cans within the sample come from the two lowest SES quartiles.
While the highest number of Asians and Whites come from the
highest SES quartile. Thus, a potential explanation regarding the
relationship of SES and athletic participation may be associated
with the available access (i.e., opportunities) to engage in extracur-
ricular activities.

Additionally, individuals from lower SES backgrounds
may seek opportunities to participate in sports as an avenue of be-
coming a professional athlete and increasing their SES status. In
other words, individuals who participate in sports may have an as-
piration of capturing the “American Dream” of gaining wealth and
status within our society. Further research investigations should
examine the role which sport participation may play in the develop-
ment of individuals’ perceptions of their social status.

Unfortunately, individuals from lower social classes par-
ticipate in high school athletics at higher rates in comparison to
individuals with the same ethnic background and higher SES. How-

ever, these individuals, with lower SES, may actually have less

access to participate in athletics. For example, students from these
lower social classes have fewer opportunities to participate in high
school athletics due to smaller school budgets within lower SES
school districts. Specifically, these lower SES school districts are
unable to offer a wide variety of extracurricular activities for their
students due to educational concerns (e.g., purchasing books) and
additional financial issues (e.g., transportation of students to and
from school). Once, these schools, with lower operational budgets,
decrease the availability of extracurricular activities to their stu-
dents then these schools have denied individuals access to partici-
pate. Additionally, most of the time, parents from lower social clas-
ses are unable to purchase the required attire (i.e., equipment) or
pay athletic fees for their children to participate in “expensive”
sports (e.g., golf, hockey) or join athletic leagues (e.g., Pop Warner
Football, Little League Baseball). Thus, these children are left on
the sidelines and excluded from participating in these extracurricu-
lar activities. Further investigations need to be conducted in order
to assess additional reasons concerning a specific ethnic group’s
participation rates.

As previously mentioned, the highest number of Asians
and Whites come from the highest SES quartile. Thus, SES may
also be a potential factor in the athletic participation rates of these
ethnic groups. Due to the increasing economic costs associated with
participation in many athletic activities, these investigators believed
individuals from a higher SES quartile would participate at a higher
rate in high school athletics. Based on the results, our hypothesis
was correct as it was determined approximately 32 percent of the
individuals participating in high school athletics come from the
highest SES quartile. This finding was consistent for both the 10™-
and 12"- grade. Obviously, money provides many individuals ac-
cess to participate in athletic activities. For example, students who
can purchase equipment have a higher likelihood of participating in
athletics in comparison to individuals who cannot afford equipment
and/or necessities to participate in sports.

Our hypothesis concerning the athletic participation rates
of females was validated. A higher number of males, across all eth-
nic groups, participated in athletic activities during the 10™- and
12"- grade. The discrepancy for these participation rates for gender
may be attributed to the higher number of opportunities available
for males to participate in sports during high school. Even with the
inception of Title IX, opportunities for females to participate in
athletics may be lower than their male counterparts. Traditionally, a
large number of male athletes have an opportunity to participate on

high school football teams. Unfortunately, at some high schools,
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there are no female sports which can counterbalance
these participation numbers. Therefore, females who
would like to participate in some athletic activities may

not be afforded an opportunity to participate.

In addition, our society has traditionally emphasized the
ideology, that sports should be powerful and male-dominated. Re-
searchers have also determined that a sport culture of a school af-
fects student participation enormously. Particularly, the position of
athletics is developed within a school’s culture which is based upon
community norms and values along with the influence of school
officials (e.g., principal, coaches, and teachers). Therefore, many
females may decide not to participate in athletics due to the over-
whelming pressures within the school and community. Since, a
substantial increase in girls’ participation in athletics has occurred
within secondary schools, additional research investigation must
continue to examine athletic participation rates and opportunities
for female participation.

Females across all ethnic groups, produced higher academ-
ic scores on the standardized math/reading composite score than
males in those that participate in extracurricular activity. Female
athletic participation is seen as a very positive aspect to athletic
activity.

Future research investigations should be undertaken in
order to further understand the relationship between activity, Gen-
der and SES.

Conclusions

Ethnic groups from lower SES backgrounds participate in
high school sports at higher rates. Therefore, if there is a percep-
tion of minimal access to higher education aspirations, individuals
from lower SES backgrounds may believe gaining an athletic schol-
arship may be one a limited number of ways to gain admission into
a university/college. If this notion is validated, then it is apparent as
to the reason why SES would play an integral role in high school
athletic participation for some ethnic groups.

More males, across all ethnic groups, participated in ath-
letics during 10th- and 12th- grade. Since the inception of Title IX,
women and girls have been afforded an increasing number of ath-
letic opportunities. However, it is apparent additional opportunities
should be available to all individuals who would like to participate
in high school sports. As female participation rates continue to rise,
it is important for educators and coaches to provide these individu-
als with opportunities to develop physical and mental skills along

with gaining knowledge pertaining to a variety of athletic activities.

As these opportunities are created and sustained, hopefully females
will participate and continue to change the ideology of sports is a
male dominated activity. As previously mentioned, it is crucial for
everyone to realize sports may benefit the overall personal develop-
ment of all participants. Therefore, we must provide adequate op-
portunities for all individuals interested in athletics to experience
athletic competition during high school.

Females, within all ethnic groups, scored higher on the
reading/math standardized test. Since high school athletics is incor-
porated within the secondary educational system, it is important to
provide athletes (i.e., students) with opportunities to develop into
scholars. Based on the aforementioned results, it appears females,
within all ethnic groups, performed slightly higher than males on
the 12" grade composite Reading/Math exam. Hence, educators
must work with these athletic participants, both male and female, in
order to make certain everyone is developing their intellectual skills
in the classroom prior to excelling in athletic competitions.

Future research investigations should continue to examine
the participation rates of all high school students in the Untied
States. It should be an obligation of all educators and policy makers
to put forth our best efforts to provide opportunities for adolescents

to excel academically and athletically.
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China and U.S. Universities
Shared Best Practices in Physical Education in Higher Education

Carrie Sampson, Massachusetts Institute of Technology
Bridget Melton, Georgia Southern University
Brandi Hoffman, University of Minnesota

A conversation has been started with Chinese and U.S.
universities sponsored by The American Culture Center (ACC) and
coordinated by Dr. Lili Ji, Director, School of Kinesiology and Pro-
fessor and Director, Laboratory of Physiological Hygiene and Exer-
cise Science at the University of Minnesota as well as a native of
Shanghai, China. There are 19 ACCs located at Chinese universi-
ties that are managed by both a U.S. and a Chinese university, all of
which are supported by U.S. grants. The ACC at Tianjin University
is co-sponsored by the University of Minnesota with a focus on
sport. The main objective of the American Cultural Center for Sport
is to bring culturally oriented instruction, exchanges, and engage-
ment to the Chinese people. The American Culture Center uses the
medium of sport to examine deeply held cultural values within
American society.

The unique sports-focused programming reaches a broad
audience through public lectures, presentations, and education initi-
atives—all designed to develop a deeper understanding of funda-
mental American values through the education, language, and play
of sport. The U.S. sport delegation visited China on a trip spon-
sored by the ACC. Delegates included Ms. Brandi Hoffman, Direc-
tor of the Physical Activity Program at the University of Minnesota,
Ms. Carrie Sampson, Director of Physical Education at Massachu-
setts Institute of Technology, and Dr. Bridget Melton, Associate

Professor, Georgia Southern University.

-

The delegation visited campus sport facilities and physical
education classes in Shanghai at Jiao Tong University (SJTU) and
East China Normal University as well as Zhejiang University in
Hangzhou, Shanxi Normal University in Xian, and Tianjin Univer-
sity in Tianjin. The 14 day tour showcased kinesiology departments
at five universities as well as Chinese hospitality. “There were op-
portunities to meet university professors, graduate and undergradu-
ate students, and government leaders on campus who are responsi-
ble for setting policy and standards.”

At most universities, the campus tour included a visit to

the cultural museum, sport facilities and physical education classes.

The U.S. delegation presented lectures on the programs at
their respective universities, sharing successful strategies as well as
challenges, and in turn learned how the Chinese organize and man-
age their programs. The lectures stimulated discussion among coor-
dinators of instructional physical activity programs. The Chinese
were specifically interested in learning about how to motivate stu-
dents to be physically active through new programming. In addi-
tion, they expressed concerns about facility management.

The current economic boom in China, similar to what oc-
curred in the U.S. in the 1950’s, has facilitated an investment in
universities and sport facilities by the Chinese government. Some

universities have new sport facilities like those found on many U.S.

campuses, While others are in the process of building
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facilities. One campus, Tianjin University, was building and prepar-
ing to move to a new campus after outgrowing their current campus
in a short 15 years. Jiao Tong University featured a prestigious
track and field stadium with a manicured real grass infield. During
various discussions, the Chinese shared that there are new but un-
derutilized indoor sport stadiums presenting a challenge because of
the high cost to heat and cool the facilities. The Chinese program
directors are currently studying how to most effectively utilize the
space.

There were design aspects of the sport facilities that were
intriguing. Specifically, a floor covering was put over hardwood
floors to improve friction for court sports like badminton and bas-
ketball. Also, aquatic facilities installed automatic showers and/or
footbaths on route from the locker room to the pool to ensure that
pool health codes were followed. These examples are not common-
ly found in the U.S.

During the facility tour, the visiting professors were fortu-
nate enough to observe a few physical education classes that satisfy
the government mandated physical education requirement in Chi-
nese universities. There were typical courses including dance,
group exercise courses, court sports, racket sports, and table tennis.
At Shanxi Normal University, an impressive 10 courses, with 300
total students, took place simultaneously on an outdoor track and
field area and adjacent courts. At Hangzhou, the visiting professors
were exposed to a traditional Chinese sport of ragon boating in-

structed by Hu YaPing, a 2008 Chinese Olympic Kayak Champion.

The visiting professors were not able to observe outdoor classes at
Zhejiang University due to rain. This generated conversation as to

how the Chinese used online education modules during inclement

weather due to limited indoor facilities available to accommodate
classes that are scheduled outdoors.

The commitment of China’s government to physical edu-
cation is evident in their full-time faculty allocation. At Tianjin,
there were 70 physical education faculty and 20 administrators for
20,000 students. The faculty typically had an area of sport expertise
they teach along with a kinesiology research line. Consequently,
there were large lab spaces for faculty. Tianjin University even took
their portable research equipment on the road to the middle schools
to provide physical assessments. Because public universities are
government run, there are government standards to guide teaching

and assessment of physical education in higher education.

The question and answer sessions that followed the lec-

tures revealed areas that China is focusing on in further developing
physical education in higher education. The topics discussed re-
volved around teaching and programming as well as facility man-
agement. Specifically, the faculty were interested in techniques and
programs to motivate students to participate in sport or exercise to
stay physically fit and to reduce stress. They also expressed interest
in developing intramural and club programs to complement physi-
cal education. There was curiosity about how health and wellness
was taught in the U.S. and in particular the hybrid model that MIT
employs to teach the stress management and fitness course. Several
questions centered on how assessment was conducted in the U.S.,
shared facility management, professional development of faculty,

and the employment of part-time specialty instructors.
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A cultural commitment to fitness for the senior population
is evident in China as well. During the early morning, they could be
found practicing Tai Chi, playing badminton, dancing, and fitness
walking. In the city of Xian, people were using outdoor fitness
equipment that was permanently installed in a park. In Tianjin,
physical activity took place in public spaces during the evening.
Activities included hacky sack, rollerblading and group exercise
classes on a large outdoor plaza. This commitment to physical fit-
ness is likely a result of the 1995 Physical Health Law of the Peo-
ple's Republic of China that stimulated a nationwide physical fit-
ness program.

As expected, the language and food were different and
provided a daily opportunity to learn Chinese customs. Thanks to
generous hosts and talented translators, the delegation quickly un-
derstood how to navigate the customs around meals. The typical
Chinese diet was learned through experience. Every meal was
unique and healthy. Over time, it became clear that Chinese meals
were a series of plates with small portions served family style. The
diet included little dairy, sugar, carbohydrates or fried food, which
contributes to successful weight management.

In short, the visit to China was a success and revealed that
there is much to learn from our international counterparts. In addi-
tion, there is a common concern for student health and wellness in
higher education. Most importantly, relationships have been estab-
lished for future discussions, which is the goal of the American
Culture Center in Sports and both U.S. and Chinese universities.
Notably, there was some interest to conduct international research
centered around instructional physical activity programs in higher
education. The parting discussions suggested that it is likely that the
Chinese faculty and administrators will visit the U.S. in the future

to continue the conversation and learning exchange.
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Sound the Drums...
Strong States! Strong District!

- SHAPE

southern district

February 10-13 « Willlamsbury, VA

Future Dates

January 21-23, 2016 Share the Wealth Physical Education Conference in Jekyll Island

February 10-13,2016 =~ SHAPE America Southern District Convention, Williamsburg, VA

April 5-9, 2016 SHAPE America National Convention & Exposition in
Minneapolis, MN
June, 2016 Robert W. Moore Summer Institute

November 6-8, 2016 2016 GAHPERD Convention, Savannah, GA

Membership

Are you interested in health, physical education, recreation or dance? Do you have passion and commitment for
physical activity and wellness? Do you believe we can do more to help others and better prepare students for a life-
time of health and physical activity? Do you want to join the advocacy efforts of other dedicated professionals to
pave the way toward a healthier generation of individuals? Do you believe in the power of numbers?

Join GAHPERD!

For more information, visit www.gahperd.org, contact Kim Thompson, Executive Director of the Georgia Associa-
tion for Health, Physical Education, Recreation and Dance (kthompson.gahperd@att.net) or complete the member-
ship form on the next page.

Mission Statement

GAHPERD, Inc. is a non-profit organization for professionals and students in related fields of health, physical edu-
cation, recreation and dance. GAHPERD, Inc. is dedicated to improving the quality of life for all Georgians by sup-
porting and promoting effective educational practices, quality curriculum, instruction and assessment in the areas of
health, physical education, recreation, dance and related fields.
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GAHPERD Membership Form

Please print clearly and provide all information requested. This will help us serve you better. Make check payable to
GAHPERD and send this form with payment to: Kim Thompson, GAHPERD Executive Director, 9360 Highway 166, Winston,
GA, 30187.

Please include all requested information

New: Renewal: Female: Male:
Last Name: First Name:
(please circle)
Classification and Membership Dues (check one) 1-year 2-year 3-year
Professional (includes full time grad student) $25 S45 S65
Retired S12 n/a n/a
Future Professional (undergraduate student) S8 n/a n/a

Preferred Mailing Address: (Street, Apt. #)

(City)

(State, Zip)

County of Residence:
County of Employment:
School/Organization/Employer:
Work Phone:
AX Number:

Home Phone:

Cell Number: :

Email Address:

Second Email:

Employment Classification:

Elementary Two-Year College
Middle School College/University
Secondary City/County Administrator
Other
Other Memberships:
AAHPERD __ Yes No GAE Yes No

Membership #:

Areas of Interest:
Division (check one)
Dance
_____ General
___ Health
__ Physical Education

Membership #:

Sections (check two)

____ College/University
__ NAGWS/Men’s Athletics
______Recreation

Future Professional (Students check here)

Elementary PE
Middle School PE
Secondary PE
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